
A Review and Evaluation of two Methods for Analysing Video Evidence in Qualitative Research
Introduction
This paper considers how two alternative research methods can be used to analyse the video evidence, which is being captured and used to support my action research fieldwork operating within the conversational learning paradigm of Harri-Augstein & Thomas (1991). Qualitative evidence in the format of video and narrative commentary is being captured throughout the period of this project.  The problem was to be able to make sense and derive useful findings from video data captured as part of the qualitative research methods. 
In this chapter I want to explain, exemplify and compare two methods that can be used for analysing action research video data evidence. By using two methods of analysis I am able to increase the reliability of my findings. 

Firstly, my supervisor, Steven Coombs and I developed an original method using a manual review conversational paradigm Talkback (Coombs, 1995) procedure. In addition I have used ATLAS.ti© software (http://www.atlasti.com/demo.php, accessed: Jan-09) which embeds a similar approach for eliciting findings. Both approaches use a process of researcher derived discursive discourse and are to be compared, contrasted and evaluated using authentic case study examples drawn from this research project. This research intends to provide some useful insights toward the adoption of a videocase research methodology for other researchers faced with resolving similar problems and potentially represents a new contribution to the field of social research. 

The video research objectives

The key aim is to convert case study video narrative into conversational qualitative data. Such raw data from participant learning conversations (Harri-Augstein & Thomas, 1991) can be systematically analysed into impact evaluation professional development findings. This chapter will share case study findings of the international education activities engaged in by UK teaching staff  working in a South African partner school. I will also explain the qualitative research process adopted and suggest two different content free procedures for making sense of narrative data.

A major contribution of this research project is the development of a conversational learning taxonomy from which to make sense of and analyse the real-life video captured narrative and other reflective data evidences obtained through participative action research. This conversational learning taxonomy builds upon the self-organised learning action research paradigm of Thomas and Harri-Augstein (1985) and Coombs (1995). By drawing on the work of Reason and Rowan (1981) and Heron (1981) I wish to highlight the importance of common dialogue and a participative ethical approach to field research that enables data-rich and valid conversational learning evidences to be used. The narrative action research methodology builds on the work of Connelly and Clandinin (1999) and McNiff, (2006) and is grounded in the framework suggested by Doyle and Carter (2003). We also agree with Snow’s (2001) assumption that the knowledge resources of excellent teachers constitute a rich resource, but one that is largely untapped because we have no procedures for systematizing it. In this chapter I outline our (Coombs and Potts 2008) conversational learning taxonomy and compare and contrast it with an electronic procedure using ATLAS software. Using these two content free procedures I have engaged in a systematic process of discourse analysis.

I validate my actions with reference to capturing conversational evidence as case study narrative accounts from participants engaged in the partnership activities. This will be in the form of video and text data as evidence that will be conversationally analysed to show the influence of these activities on the learning of others.   

As the video author, I need to be clear about the purposes of the video so that I can give a clear rationale for my choice of filming. I can identify aspects of South African life that I seek to capture in order to address my research questions, which are as follows:

1. How has my engagement in this research enabled me to improve my practice and contribute to educational theory?

2. How have my actions in developing the partnership enabled me to live out my values of social justice, equality of opportunity and humanity (Ubuntu) more fully?

3. How can I develop the sense of the voices of others within my narrative and show what I mean by influencing their learning? What evidence can I bring to show that others are learning from the journey that I have taken through this story and are living out their values more fully as a result?

4. To what extent have I encouraged participation and democracy through my actions in linking with the South African School?
5. How can I validate my narrative and answer questions about the quality of rigour within my research?

6. What are the pedagogical protocols for development of international education?

Outline of the Two Procedures  

The flow chart below outlines the steps involved in the two procedures and how they can be brought together to strengthen the reliability of the findings.

Figure 
QUALITATIVE ANALYSIS OF VIDEO



	Manual Review
	ATLAS Review

	1. Spidergrams (Rationale for filming events and Key Questions)

2. Template 1 - Data Capture Rationale

3. Template 2 – Analysis of video footage in terms of the implications for the project goals to avoid viewer misconstruing

4. Template 3 – Talkback record for identification of issues arising from cross source comparisons

5. Template 4 – Talkback record for identification of emerging themes and arguments synthesised from themes


	1. Create a hermeneutic unit

2. Assign primary documents (upload video footage)

3. Play video and write memos (notes) 

4. Create codes (key terms)

5. Link codes with other codes and with memos

6. Make comments on the links

7. Create an ATLAS Network map







Method 1- Manual Review  - A Video Pedagogical Protocol with Examples

The project has developed a transferable set of conversational learning procedures (Coombs, 1995 & Harri-Augstein and Thomas, 1991) for capturing and analysing professional learning knowledge as impact evidence. Conversational procedures such as Talkback have been used to both elicit, record and analyse video data and operates within the epistemology of Thomas and Harri-Augstein’s (1985) self-organised learning (S-o-L). The pedagogical theory of S-o-L provides the following epistemological rationale for Coombs’ (2000) concept of a critical thinking scaffold:

elicitation of items of meaning;

sorting of their relationships; and,

display of the final pattern.

These critical thinking steps also underpin the nature of qualitative analysis and represents what Coombs (2000 & 2001) refers to as a knowledge elicitation system (KES).

These KES conversational tools have been designed by the authors of this paper to facilitate the systematic qualitative analysis process of converting raw video data into impact evaluation professional development findings.  Action research S-o-L tools such as Coombs’ (1995) Spidergram and Talkback conversational templates have been adapted for this research project from which exhibits have been illustrated in the next section.

.

The project video author has identified some clear educational purposes from which the research rationale defines the choice of filming. Four aspects of South African life have been identified from which to capture the social evidence to address the research questions:

1. South African cultural life
Music, dance and art are key elements in zulu life. They give us an insight in to the zulu way of life and are a way of connecting our two communities. In our 2007 visit to Nqabakazulu School we focussed on the arts curriculum and we found it to be a rich source of learning for our two communities. By focussing on the arts we were able to extend the amount of participation in the partnership as in the South African School there is mass participation in cultural events, such as communal singing at School Assemblies. Filming and analysing cultural events in South Africa would enable me to show how I have learned from zulu culture and to show colleagues and students in my own school the richness of zulu culture and the arts, so that the partnership can be extended and embedded and we can increase participation in the partnership.
2. Reflections by staff and students on the impact of the partnership
Organising interviews with key participants in the partnership and asking them to reflect on the impact of our actions on themselves and others would enable me to evaluate whether or not we are moving towards living out our values more fully, as well as indicating whether or not I am improving my practice. It would also provide me with some ideas as to how I might further improve my practice and develop the partnership further. By engaging in dialogue about the impact that our actions are having and what further actions we might take, I aim to extend participation in the partnership and to authenticate the provisional claims that I make.  
3. Life in the South African School
Filming every day life in the School provides my colleagues and students in Salisbury High School with an insight in to the everyday lives of their colleagues and fellow students in Nqabakazulu School. It allows them to make comparisons with their own experiences of School. This is aimed at initiating dialogue about the partnership and extending participation in it.
4. Life in the South African communities and the inequality between communities

The inequality and lack of social justice is evident when out and about in the black township community of Kwamashu where Nqabakazulu school is located. Filming situations in the community encourages discussion about the social conditions in which our partners live. This again extends participation in the partnership and can encourage participants to take actions to bring about change and live out their values more fully as they are “touched” (Sayers 2002) by what they witness. It can make them more participative and experiential learners.

In a practical sense there are two stages to my use of video.

1. Capturing the teaching and learning events themselves. This can be called an observational phase of video with me as the observer. Ethical arrangements with the necessary permissions and agreements about the purposes and uses of the footage are in place. In my own school permission for the use of video for educational purposes is granted through consent letters to parents. Filming in two different countries means that I have to be aware of the cultural aspects of ethics, so that for example, filming students in South Africa does not require the same permissions as in the UK. I can justify my use of video on ethical grounds in that the South African School already uses video itself for entertainment and marketing purposes.  

2. Secondly, validity is gained for the observations made by using video in a second phase to capture the reflections of the teacher or performer and the perspective of the students or a third party. This can be prepared for by using focus questions.     

A Rationale for Filming Learning Events

A critical thinking scaffold can be used to provide a rationale for the choice of events to film and for the key questions. I have linked each of the plans to my Research Questions (RQ). See figures 1a and 2a below:

Spidergram Giving Rationale for Filming Learning Events


Figure 1a




RQ 1 - How has my engagement in this research enabled me 
to improve my practice and contribute to educational theory?

RQ2 - How have my actions in developing the partnership 

enabled me to live out my values of social justice, equality

of opportunity and humanity (ubuntu) more fully?

RQ3 - How have my actions in developing the partnership 

influenced others to live out these values more fully?

RQ4 - To what extent have I encouraged participation and democracy through my actions in linking with the South African School?
Spidergram Showing Key Focus Questions for Learning Events

Figure 2a






Analysis

Thus, I planned to capture certain events and aspects of South African life. Having undertaken the filming in the situation I was in I deviated from this plan to some extent. The analysis tool below shows the degree of variation and the rationale behind it. Where I have deviated from the plan, I have provided a rationale based on my research questions. 
Figure 3a

Analysis Tool 1 – Data Capture Rationale
	Video Source Planned
	Video Source Captured
	Research Purpose
	Video Authors Post Reflection

	Interview with learner receiving grants for HE
	Yes. Interview with Lunga
	Understand the influence of the partnership on him and his community
	This was a worthwhile interview which should make a contribution to my findings about the impact of the partnership.. 

	Interviews with staff and learners at the School
	Yes. Two separate teaching staff, Headteacher and several students interviewed
	To gauge the impact of our actions on the School and the community.
	A range of perspectives were gained from these interviews. This should allow me to draw on these for my findings and to triangulate the evidence from the various sources.

	
	Interview with Thiris Arumugam
	To ascertain the impact of the partnership on him, the School and the community.
	This was not planned prior to the trip but circumstances allowed me to interview Thiris. As the person with whom I had first started the link it was useful to get his perspective on the influence that it is having. RQ2,3,4

	Footage of the Primary School
	Footage of a discussion at the Primary School
	To broaden the link by engaging partner Primary Schools.
	Using this footage with Primary Schools in the UK should enable them to get a perspective on nature of the School.

	Footage of lessons being taught.
	I captured some of a tourism lesson and small parts of a music lesson being taught.
	To identify the specific content learning.
	I decided that this was not what I was concerned with. The short term gains in knowledge about art, music or tourism are less significant than the longer term influence on learning through the partnership.

	Discussions with UK participants.
	I interviewed some UK student participants and a Governor on their return. 
	To identify their learning from participation in the link. 
	The post-visit responses from participants are indicative of the influence that the visit has on their cultural perspectives.

	
	I captured images of the black township community and the predominantly white areas.
	To raise awareness of the economic divide in the country and raise the issues of social justice and equality of opportunity.
	This is a powerful message that can be used to raise consciousness of the economic differences between communities and to galvanise further action to address the inequality.
RQ2,3,4   

	
	School events, such as the welcoming Assembly and the memorial service for a student.
	To illustrate the cultural differences between our two countries and to show UK learners examples of the musical ability of the South African students.
	This footage will be used by staff at the UK School to provide stimulus material for curriculum projects to enhance learning. It will strengthen our bid for the International Schools Award.
RQ4

	
	Speeches made by the Headteacher and two teachers from Nqabakazulu School at events such as the welcoming and farewell ceremonies.
	To enable me to compare the public pronouncements made by participants in the link and the sentiments expressed by them in one to one interviews. 
	Capturing the public pronouncements about the partnership and commitment to it mean that those people can be held to account for their actions.
RQ3  

	
	My own speeches made at the welcoming and the farewell ceremonies.
	To enable me to analyse my own publicly stated motives and purposes for the partnership. 
	It is important that I take my public pronouncements seriously so that I can shape my actions to fulfil commitments made. I am making myself publicly accountable for my actions. This is consistent with the above.
RQ2


Some of the footage taken was planned prior to the visit, some was unplanned. In the latter case, I made a decision to take the footage as it presented itself, very much akin to Coombs’ (1995) rationale of recording authentic social episodes as they occurred in real life as part of the action research learning environment. Such social episodes represent key learning events over time and can be recorded as episodic events. From this ‘situated learning’ perspective the research purpose became apparent to the action researcher as he was experiencing the event. Whilst in such a stimulating environment and thinking deeply about the partnership, an additional question that occurred to me as I was experiencing South Africa was: How can I filter out misconceptions of South Africa? This notion of myth busting occurred fairly early on in the visit and it became a focus for me in determining my choice of filming. I am conscious of the pre-conceptions that people, and in particular my students may have of South Africa from the media and this was an opportunity to challenge those pre-conceptions.

Our second analysis tool, shown in the ten examples, figures 4a to 5a, is designed to avoid “viewer” misconstruing. This enables me to make my own sense of the responses given to my questions and to put them in the context of the aims of the partnership for the viewer. Making the meaning explicit in this way can be seen as a means of avoiding viewer misconstruing.  

Figure 4a



Analysis Tool 2 

VIDEO SOURCE  - Interview with Lunga (Source 1)
Descriptor – Interview with learner receiving a bursary from us to study a degree at a  Higher Education institution in South Africa.

Research Purpose – To ascertain the impact that our actions are having on him and his community.

	Observational Questions
	How does this connect to the video clip?
	What are the implications for the project goals?

	1. Lunga, can you tell us about what has happened to you and what you have been doing since we saw you two years ago?
	Lunga’s response is as follows: “Since you guys came to South Africa and I asked you for financial support due to the financial constraints that I had from my family there has been a great change, because I am at the University of South Africa doing B.Com specialisation in marketing and I’m doing quite well. So from what you have contributed I am at a higher level now”
	One of the aims of the partnership project is to influence the education of others and provide greater equality of opportunity. Lunga’s response is clear in that our partnership activities have given him an opportunity to further his education that he would otherwise not have had.  

	How do you think this will help your family and your community? Will it help them?
	Lunga’s response is that there is a lack of finance available at home “and if I get the opportunity to complete my degree and to work, it will bring (provide) bread at home. My young sisters and brother who are still at School would be able to get educated, so that initiative (the bursary support) is part of building the community. Without me being in the labour force, there wouldn’t be bread at home.”    
	Again, Lunga in his response refers to the education of others, in this case his own brothers and sisters who are more likely to be able to stay on at School and get an education rather than having to try to find a job to provide bread for the family. One of the key aims of the partnership is to impact on the education of others through greater social justice.


Author Reflection/Discourse re: context

Lunga is one of several recipients of bursaries provided through our own fundraising activities. The bursaries are given to students chosen by the South African school teachers and they pay for the fees for the first year at the University. The students then have the opportunity to access bursaries for the remaining two years of their degree from the institution itself. Lunga is a very talented artist. One of my colleagues, having visited Nqabakazulu School in 2005, decided to raise funds to support him through University. She got her tutor group involved in a range of activities and within a few months they had raised sufficient funds. I claim that this is an example of how I have influenced others to take actions which help others to live out their values more fully. Nqabakazulu School does not feature Art as a curriculum subject and he therefore was unable to do an art degree. Lunga’s plan is to complete his degree in marketing and then to pay for himself to do a further degree to become an architect.   
Figure 5a


Analysis Tool 2

VIDEO SOURCE - Interview with Rose Miyako – Educator (Source 2)
Descriptor – The interview takes place in the “Soup Kitchen” at Nqabakazulu School. Rose is the Head of Humanities at the School and is a member of the External Relations Committee, set up to make decisions about the partnership. She has been involved in the partnership from the beginning.

Research Purpose – To check a teachers understanding of the principles and benefits of the partnership for comparison with my own, the Head teachers and learners.

	Observational Questions
	How does this connect to the video clip?
	What are the implications for the project goals?

	How do the British Council in South Africa view our partnership?


	Rose says: “They say our partnership is first class, it is working (well) compared to other partnerships. They asked me to deliver a speech and I told them about the sharing of skills, how we share ideas, about how you help us with the bursaries. They have asked for information about the learners and educators that are coming to the UK and they want to contribute to the activities that we are going to do over there.  
	The British Council in South Africa approve of the activities of our partnership, including the fundraising activities. Rose has emphasised the learning goals (sharing ideas and skills) of the partnership as well as the practical goals (fundraising). 



	How is the partnership contributing to “ubuntu”?


	Rose says: I told them that you had raised funds to send more learners to the UK. You know what that is, that is Ubuntu. Did you receive my brief explanation of Ubuntu? What you are doing guys, it’s more than Ubuntu and I don’t know how much to thank you. Thank God for you to be able to identify us.”  
	Getting the Ubuntu going is one of our goals. Rose’s response confirms that our activities are promoting the notion of ubuntu, a sense of togetherness.  This helps to evidence my claim that I and the other participants in the partnership are living out our values more fully through our activities. 


	How is the partnership having an impact beyond the School?


	Rose says: “It’s growing Mark. It is expanding in to our community. Our School is part of the community and we must be seen to be supporting our community. The lady who runs the hospice is our Chair of Governors.” Rose provides details about how the hospice was set up and how it operates.


	Our goal is to extend participation in the partnership and to have an impact beyond the School in the township. It is pleasing to me that Rose sees the School as part of the community and she has already taken steps to push the partnership out beyond the School gates so that we are going to visit an AIDS Hospice and Children’s Home in the township.   

	How has the partnership helped the School?
	Rose says: “It has helped the School through the soup kitchen, which has been supported by this partnership. It helps boost the morale of those unfortunate kids and also those who come from disadvantaged homes that you have helped to register for tertiary education. Also through the book, Black Dust, the contributions help to run the School. I don’t know how far you have got with fundraising for the Hall. We are also trying.”
	The response focuses on the impact of the financial assistance that we have provided for the School in order to further our aims of increasing social justice and extending equal opportunities. It is interesting to note the impact on morale of the students.

	How can we make the partnership a two-way partnership?
	Rose’s response suggests that this is something that they too have been thinking about: “We want to help you. We know that there are some skills that we can offer. We are hoping to teach some of your learners when we get there and perhaps produce a production.”  
	This question and response puts the focus on learning again. Rose offers a way forward for learning from each other, one of the central goals of the partnership. 


Author Reflection/Discourse re: context

The British Council in South Africa seem to be very pleased with our partnership. There was no mention of the partnership operating on equal terms, as is stressed in the UK. Perhaps the South African branch of the Council recognises the reality that township Schools and UK Schools are not operating on equal terms and that activities to establish greater equality are therefore valid. 

I recognise now that by asking questions about the influence of our partnership on the community and by emphasising the goal of impact on the community we are spreading participation in the partnership. In visiting the AIDS Hospice and Children’s Home we are explicitly taking the link in to the community beyond the School. The consequence of this is that expectations are raised that we can raise funds for the Hospice. This sets me thinking how we might be able to do this. Another cycle in the action research process is started. It is important that the partnership is spread in the UK as well to include the local community. One of our group is a governor and a member of the local church, therein lies the opportunity to extend our UK participation.    

Rose’s mention of fundraising for a School Hall echoes the Headteachers appeal. This is clearly seen as a priority for the School. 

Rose’s responses show that our financial assistance is having a profound impact and that there are learning goals being met, as well as there being the potential for further learning from each other. 

Our second analysis tool, exemplified in figures 4a to 5a above, is designed to avoid “viewer” misconstruing. This enabled me to make my own sense of the responses given to the focus questions and to put them in the context of the aims of the partnership for the viewer. Making the meaning explicit in this way is also a means of avoiding viewer misconstruing.  Note that I am operating in the conversational paradigm and hence the research narrative is recorded in the first person and represents his authentic voice. This type of conversational procedure and narrative-based analysis of action research events was developed by Coombs (1995) as part of a Talkback qualitative analysis approach of authentic field data obtained via Thomas & Harri-Augstein’s (1985) conversational psychology paradigm. The Talkback procedure and template has been developed here to analyse the project findings developed in figures 4a to 5a. Consequently, figure 6a represents the Talkback records themselves. Note that the Talkback procedure involves a systematic cluster analysis of identified narrative themes from a range of video conversations, but that the qualitative process employed is experientially ‘content free’ and therefore represents a transferable scaffold.
First, in Figure 6a, I consider my key focus questions and ladder-up my thoughts and ideas related to the issues that arise from the responses to these questions in my video sources. The use of a range of data sources enables me to show triangulation and increases the reliability and rigour of the findings. This relates to research question 5 - How can I validate my narrative and answer questions about the quality of rigour within my research?
Figure 6a 

Talkback Record – Review of Qualitative Data

Key Focus Question
Focus Question/Descriptor – What impact is the partnership having on the education of people in the South African community?  

This relates to my second research question - How can my actions in developing the partnership enable me to live out my values of social justice, equality of opportunity and humanity (Ubuntu) more fully?
	Narrative Item (Data Source)
	Source
	Laddered-up thoughts and salient ideas related to issues in recorded abstracts. 

	Interview with Lunga
	1
	The impact on him and others like him that have received the bursaries are considerable. It has enabled them to access higher education when they would not otherwise have been able to do so. I later met another student who had received a bursary from us and he had in his second year obtained a scholarship from a university in the USA to study there.  

	Interview with Rose Mjiyako
	2
	From Rose’s account it seems that our partnership is being talked about at provincial level as a good example of the benefits of School linking. If the British Council promote a similar model for partnerships then the educational impact has gone beyond the Kwamashu community and influenced other communities. It is pleasing to hear Rose using the word “Ubuntu” to describe the togetherness that our partnership is bringing. Educating others in the value of Ubuntu, or togetherness, is one of the central aims of this project. Rose also talks about the expansion of the partnership in to other institutions in the township community. Examples of this are the inclusion of the AIDs Hospice and Children’s Home in the scope of our work and the involvement of the Primary School. The impact on the poorer students of the school through our funding of the soup kitchen is another aspect of our partnership. Of course without food they would not be as effective learners. Thus at a basic needs level we are having an educational impact.    

	Interview with Headteacher and his speech
	3 and 4
	It is impacting on the users of the computer facilities, those students receiving bursaries and the students that have been chosen to visit the UK. It is also impacting on the education of the students through the cultural cross pollination of ideas.

	My Speech
	5
	I emphasise the values that are being developed through the partnership. I hope that the impact on the South Africans is that they recognise that we are together with them in this partnership, working to improve learning for those involved. 

	Interview with Mr T. Arumugam
	6
	The impact goes beyond the direct recipients of bursaries or financial support for visiting the UK. The partnership has a motivating effect on other students who see that there are opportunities to participate in these activities. The significance of the motivational effects on staff and students had not been apparent to me before. 

	Mr Ngobo’s speech
	8
	Mr Ngobo uses the term “love” to describe the relationship between our communities, alongside reference to the notion of Ubuntu. He also uses the phrase “appreciation”. This could be a description of the mutual respect we have for each others similarities and differences and recognition of our willingness to learn from each other.

	Interview with Students
	10
	What stands out for me here regarding impact is the impact on their learning about other cultures and the confidence that it gives them to communicate and develop a relationship with people from a different culture. 


Cross Source Comparisons

	Number of Sources Compared
	Laddered-up thoughts and salient ideas regarding common issues across above data sources.

	1 and 3
	Both sources refer to the impact on the recipients of the bursaries as being significant in terms of providing them with the opportunity to access higher education. I recognise that there are issues here about whether in doing this we are concentrating our efforts on a few fortunate recipients at the expense of the many other learners. However, our bursaries are funded from a particular project, the Black Dust book project that several authors contributed to. We engage in other activities that raise funds for other projects in the School, such as the staff and student exchange and for developing curriculum links. The motivational effects of the bursaries on the students must not be under estimated. Furthermore I am seeing evidence that the recipients of these bursaries will benefit their own communities in the long run as they gain jobs that enable them to contribute to their family and the wider community.    

	2, 4 and 8
	All three sources emphasise the values associated with the partnership. This is a different perspective on the impact of the partnership. Rather than focusing on the material benefits or the learning of knowledge from the link, the focus here is on what I would suggest is deeper learning. Providing a sense of ubuntu (togetherness) and love for the South Africans involved with the partnership has a more significant impact than knowledge gains. 

	6 and 10
	Both these sources refer to the impact on the education of the student visitors to the UK. These students have been chosen by the teachers because of the contribution that they can make to the development of the partnership. Our focus curriculum areas for this year are the arts and Citizenship, therefore they have particular skills in these areas. Both sources express their belief that they will learn a great deal from the experience. Both sources also see the impact as going beyond those students directly participating in the trip, through motivational effects (Source 3) or through the communication and building of relationships between students from the different schools. We have established a pen pal project where students from the Schools write to each other.       


Having laddered-up my thoughts on these issues I am now in a position to consider what themes emerge from the responses to the focus questions and what arguments I can elicit from them to address my research questions as outlined at the start of the chapter. 
An example is shown below in Figure 7a
Figure 7a

Talkback Record – Review of Qualitative Themes

Cross Focus Question Issues

	Research question areas compared and synthesised

	Laddered-up comparative thoughts and arguments of key issues and salient points elicited from the data and emergent themes.  

	Research questions 
1. How can my engagement in this research enable me to improve my professional practice and contribute to educational theory?

2. How can my actions in developing the partnership enable me to live out my values of social justice, equality of opportunity and humanity (Ubuntu) more fully?

3. How can I develop the sense of the voices of others within my narrative and show what I mean by influencing their learning? What evidence can I bring to show that others are learning from the journey that I have taken through this story and are living out their values more fully as a result?

4. To what extent have I encouraged participation and democracy through my actions in linking with the South African School?
5. How can I validate my narrative and answer questions about the quality of rigour within my research?

6. What are the pedagogical protocols for development of international education?

	The key themes that emerge from the focus questions are:

The impact of the partnership activities on particular individuals has been profound. It has changed the attitudes and behaviour of the individuals involved.
The partnership activities have had an impact in ways that are more difficult to measure and calculate, eg motivation, confidence, moral and spiritual development.

The difficult socio-economic circumstances surrounding the South African School community and its members have an impact on the learning.

There is a moral imperative to act to alleviate these circumstances. In helping to alleviate the circumstances I am guided by the values of equal opportunities, social justice and Ubuntu. 
The partnership is having an impact beyond our own communities, through the British Council using it as a model of good practice.

The involvement of more people and organisations within both communities in the partnership is increasing it’s scope and widening participation.

I am learning how to develop activities which take the partnership forward and strengthen the relationship between the two schools and communities. In this sense I am learning the pedagogical protocols for the development of the partnership. Others involved in the partnership are also learning these protocols. It is a journey that we are taking together.

Through my research methodology I am giving a voice to the participants in the partnership and they  are becoming co-participants in the research. This is giving my research more validity and greater rigour. 


Key Constructed Arguments Synthesised from Qualitative Data Themes

	Laddered-up thoughts of key elicited arguments synthesised from the above emergent themes
	Qualitative data sources identified with supporting quotes and cross references

	Research Questions 1 and 6. 

There is evidence to suggest that I am improving my professional practice and contributing to educational theory as together we explore the pedagogical protocols for the development of our partnership. 
	Source 1 – “There has been a great change”

Source 2 - “It’s growing Mark. It is expanding in to our community. Our School is part of the community and we must be seen to be supporting our community.”

Source 4 - “It raises morale/motivates a lot. To know that they are chatting to people from England makes them feel good. To know that some of them are going across to the UK creates a positive feeling. Our reputation is boosted. If we tell officials that we are in partnership with a UK school and we tell them how we benefit from this partnership they are impressed.”

Source 5 – “It’s also about friendship, building bridges between communities. It’s about Ubuntu and the idea of humanity, we are all together as human beings But mostly I think it’s about learning, it’s about us learning from you and about you learning from us.”

Source 6 - The partnership has “progressed tremendously”
Source 7 – “I found out that in KZN (Kwazulu Natal) this is the only partnership that has been initiated and that is working. They wanted to find out from us how the partnership is benefiting us so they could make use of our experience for their partnerships to work”.

Source 9 – “You have reached out to our community”

	Research Question 2.  

Through the activities that I am engaged in to develop the partnership I am living out my values of equal opportunities, social justice and humanity (Ubuntu) more fully.
	Source 1 - “If I get the opportunity to complete my degree and to work, it will bring (provide) bread at home”.

Source 2 – “What you are doing guys, its more than Ubuntu and I don’t know how much to thank you.”

Source 3 - “This partnership is of great value to Nqabakazulu. Nqabakazulu has benefited a lot from this partnership. I marvelled when I observed a cultural cross-pollination right here on our school premises. I marvelled when I saw our learners communicating with our guests.” 

Source 5 – “Our partnership is based on the principle of umuntu, umuntu, ugabantu, which in English means, a person is a person through other persons.”

Source 6 - It will, he says, give the “poorest of the poor an opportunity to see how other people live, inculcating them with the motivation and drive to really progress in life”.
Source 6 - The students that have been chosen to visit the UK are “setting benchmarks for the others that are coming up”.

	Research Questions 3, 4 and 5.

The voices of others in my narrative are clearly represented here and are showing that they are also learning from the activities that they are engaged in through the partnership. For example, we are developing a shared language so that we can understand the values that underpin our partnership. Thus, I am encouraging participation in the partnership and am doing so in a democratic way by giving equal weight to the views of others in taking the partnership forward. In doing so I am using a range of data sources to  triangulate my findings and to check the authenticity of my claims.  
	Source 2 – “We want to help you. We know that there are some skills that we can offer”.

Source 2 – “They (The British Council in South Africa) have asked for information about the learners and educators that are coming to the UK and they want to contribute to the activities that we are going to do over there.”  
Source 3 – “We trust, we hope and we pray that this partnership will grow. We are expecting much, much more”

Source 4 – “We want to raise awareness in our School about issues like AIDs and poverty and we have a lot to learn from you”

Source 7 – “We are going to see how their curriculum differs from ours. and which strategies we can use when we come back home. How does the community help the school and in which ways does the school reach out to the community?”

Source 7 – “You are going to share ideas, share skills, you are even going to share resources”

Source 8 – “May the spirit of togetherness, the spirit of ubuntu, the love and the appreciation thrive between us.”

Source 9 – “We want it to grow, we want it to develop”

Source 10 - “I think mostly that we learn from this partnership that we can communicate with people who are not from our country and that we can have a relationship (with them)” 


Conclusions on Method 1 – Manual Review
Through the use of these various conversational learning tools that Coombs and I devised I have been able to convert case study video narrative into qualitative data and use the raw data from participant learning conversations to systematically analyse into impact evaluation professional development findings. These ‘content-free’ tools represent a transferable set of conversational learning procedures for capturing and analysing professional learning knowledge as impact evidence.   

I now outline the second method that I have used to systematically analyse my video data.
Method 2 – Use of ATLAS Software 

The Process

I have used ATLAS.ti© software (http://www.atlasti.com/demo.php, accessed: Jan-09) as my second method for eliciting findings from my video data. This piece of software is based on the grounded theory approach whereby observations are systematically analysed to enhance understanding. 

There are various steps that I took in using the ATLAS software as an analysis tool:
1. Creation of a hermeneutic unit
This is the creation of the research project itself in ATLAS. At this point the video data files that will be analysed are identified and stored electronically in preparation for assigning them in the next step. 
2. Assignment of primary documents

The primary documents are the video data files that are to be analysed. This stage is the uploading of the relevant files in to ATLAS and saving them in the hermeneutic (research project) unit.
3. Playing and editing of video and writing memos

At this point I decided which episodes of learning were most significant in the context of my research and edited the video footage accordingly. As I did so I wrote memos (notes) about the video footage as I watched and edited it.   

4. Creation of codes 
This is when I start to identify themes or key terms that are emerging from the selected video clips as I watch them.
5. Linkage of codes with other codes and with memos (notes)

This process of linking codes with each other and with notes made between different sources of data leads to the laddering up of thoughts and ideas as I search for patterns as they emerge from the data.
6. Identification of relationships between the links
This process leads to the identification of the themes and issues that emerge from the cross-comparison of the data from the various sources. These then become my findings.
7. Creation of an ATLAS Network map
This enables me to show how I have linked the data sources with codes and memos and the relationships that I have created between them. It makes the process transparent in giving a summary of the thinking behind the emergent themes and ideas.

Analysis of video data using ATLAS software

In order to provide triangulation of evidence as an action researcher it is important to go around the action reflection cycle again and again. I had used the manual review method to analyse the data collected during my visit to South Africa in 2005 and again to analyse the South Africans visit to the UK in 2005. This had enabled me to identify some themes and to reach some tentative conclusions but I recognised that they were based on a limited set of data. Reflection on the issues that emerged meant that I was experiencing a situation where I felt there was a contradiction between my values as a professional educator and the circumstances that I was encountering. This led me to act to systematically collect further data so that I could analyse the situation and identify the issues more clearly so that I could act to enable me to live out my values more fully. 

Visits to South Africa in 2007 and 2008 provided an opportunity to gather this data using video. This time I used the ATLAS software as a means of analysing the video data gained from the visits.

Creating a Hermeneutic Unit and Assigning Primary Documents

First in ATLAS, I created a hermeneutic unit called “SA Project”. I then assigned (downloaded) four primary documents to the project. All four were video clips taken during the visits to South Africa. I chose these on the basis that they contained key episodes of learning with the potential to reveal themes and issues of interest through further analysis. I titled them as follows

Interview with Cath

Interview with Stacey P

Cath Doing Assembly

Hopes and Dreams

This part of the process in ATLAS can be seen as equivalent to the data capture rationale in the manual method as I choose which episodes to analyse on the basis of their relevance to my project goals.

Writing memos 

As I played the clips I wrote memos that I attached to them. This meant that I was beginning the process of analysis as I picked out what I thought were significant episodes of learning. The significance of these episodes was in terms of the implications for the project goals. Just as in the manual review method (Template 2) the purpose of the memos was to show my interpretation of the episodes so as to avoid viewer misconstruing. These are shown in figures 1b to 5b below:

Figure 1b
	Source – Interview with Cath

	Memo 1 - Cath describes the wide range of actions that she has taken to develop the partnership between our Schools. This helped me to appreciate the extent of her involvement which includes fundraising, the development of curriculum projects and friendship. The development of personal relationships between individuals in the two schools is a feature in her response. I recognise that friendship is an important element in the sustaining of the partnership.

	Memo 2 - Cath talks about the impact of the visits on our students and describes the friendship shown by our students towards the South African visitors.This had been a heartening feature of the visit. There were no instances of racism and many friendships were made. Several students from the two schools exchange letters and have developed friendships.

	Memo 3 - Cath talks about the impact on Salisbury High School students of the partnership. She explains how the South African students were very confident in performing when they visited our School. This would have inspired some of our students to be more confident. The first visitors from Nqabakazulu School to our School were chosen for their musical, dance and drama ability and their talents in presenting articstic interpretations of zulu culture. They were outstanding at this. 

	Memo 4 - Cath talks about my role as the "lead person" in the partnership who sustains the partnership by "keeping the momentum going". She talks about my role in "motivating and involving people" and "keeping the students involved". 

	Memo 5 - Cath uses the phrase, "they have grown as people as a result of it", to describe the impact of the visits on our students. This resonates with the educational notion of "touching" as used by Fountain in her description of the purpose of citizenship education.

	Memo 6 - Cath talks about her learning from her two visits to South Africa and our partner School and makes the point that it is a two way process with us learning from each other. 

	Memo 7 - Cath talks about her learning about teaching methods in the black township school and how it is different to methods used in the UK. The predominant teaching technique is instructional and lessons are very much teacher led and teacher centred. This contrasts with much practice in UK Schools with greater emphasis on student centred learning. In a lesson that I observed in the township school the teacher used a call and response technique to learning where the students repeated in unison what the teacher had just said. I know from observations of Cath's lessons that she uses student centred methods. She links the differences in approach to the availability of resources in our two Schools. This comment links to the value of equal opportunities. The township students are being denied the benefits of a more student centred approach by the lack of educational resources. Hence our actions to help to improve resources. 


Figure 2b
	Source – Interview with Stacey P

	Memo 1 - Stacey says how the visit has changed her as a person. It has had an impact on her perceptions of herself and of the South African school and the values that the members of the school community carry with them.

	Memo 2 - Stacey indicates that she has a number of strategies for developing the partnership. She can see the value of the partnership for the members of both communities. 


Figure 3b
	Source – Cath Doing Assembly

	Memo 1 - Cath is doing an Assembly with Stacey and students from our School that have just returned from a visit to South Africa. During the visit they taught the Nqabakazulu School students how to make solar ovens and how to cook food on them. She contrasts the situation regarding practical work in the two Schools. She highlights for our students how frequently they get to do practical work in School. The lack of resources for the South African School inhibits practical work.

	Mamo 2 - Cath talks to our students about the sense of pride that the students at Nqabakazulu School have in their school and in the way that they wear their school uniform. She contrasts this with the attitude of some of the Salisbury High School students who show less pride in their school and prefer not to wear the school uniform. 


Figure 4b
	Source – Hopes and Dreams

	Memo 1 - This is an extract from an interview with Siyabonga, who is the elected student president of Nqabakazulu School. He talks about what the hopes and dreams of he and other South Africans are. They are similar to those of young people in the UK in that he wants to live a successful life in comfortable surroundings. The difference between him and his peers in South Africa and his peers in the UK is that they will have much greater difficulty in achieving these hopes and dreams given the poverty in which they are live. It is an indication of the inequality of opportunity that exists.

	Memo 2 - Siyabonga expresses his view that education is the key to economic development for South Africa.

	Memo 3 - Siyabonga says that the bursaries that we are providing are helping students to achieve their hopes and dreams. He explains that those students will in turn help their families and the communities in which they live and help to relieve the poverty in those communities.
He also talks about how we can help to improve the school through providing resources that will enhance the learning and motivate students to learn. This includes helping to fund a School Hall in which students can show off their talents.


Coding
Having made this commentary on the episodes, I can now look for linkages between the memos and recurring comments and ideas. The ATLAS software enables me to enter codes. 
I identified the following codes for the issues that emerged for me from the data.

Figure 6b 

List of codes identified:     
Confidence

Equal Opportunities

Friendship

Future actions

How we can help

Inequality
Lead Person

Living out Values More Fully

Motivation

Practical Experience 

Pride

Student Learning

Teaching Methods

The Importance of Education

What Learners Want

These issues were the one’s that emerged from the data for me. 

Linking Codes and Memos

My next step was to triangulate these issues by making cross source comparisons and linking the memos and codes. These are issues that are recurring in the data across the different data sources. This part of the process can be seen as equivalent to the Talkback record for identification of issues arising from cross source comparisons (Template 3) in the manual review method. Once I had done this using ATLAS I was able to replay the parts of the video clips that referred to a particular issue. This allowed me to check my interpretation and hold the inner learning conversation again. It also enabled me to check my interpretation with the participants so that it could be validated by them. 

Identifying Relationships Between the Links and the Network Map

I was then able to create an ATLAS Network Map and create links between the codes and memos. This allowed me to identify associated pieces of data to strengthen the emergence of themes from the clips and to elicit findings from the themes in relation to my research questions. Figure 7b shows part of the Network Map that I created from the analysis of the video.
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This Network Map indicates the associations that I made between the issues, so that for example, I have identified teaching methods as linked with equal opportunities. 

Eliciting Findings

I can now  review the themes and elicit findings against my research questions in much the same way as I did using the Talkback record for identification of emerging themes and arguments synthesised from themes (Template 4) in the manual review method.
Research questions 1 and 2

How has my engagement in this research enabled me to improve my practice and contribute to educational theory?

How have my actions in developing the partnership enabled me to live out my values of social justice, equality of opportunity and humanity (Ubuntu) more fully?

In the interview with Cath she identified that I had been a "lead person" in the partnership who sustains the partnership by "keeping the momentum going". She talks about my role in "motivating and involving people" and "keeping the students involved". This indicates that I have played a central role in developing the partnership. I can associate this with Cath’s comments on the inequality of opportunity between our two schools in that tackling such inequality is one of the main motivators for me in developing the partnership.

In the interview with Siyabonga he talks about the impact that the bursaries are having on the recipients. They are providing them with hope and enabling them to escape the poverty of their surroundings. This is an example of how my involvement in the partnership is enabling me to live out my values more fully. In addressing the question of how we can help further Siyabonga talks about ways in which we can improve the equality of opportunity for learners at Nqabakazulu School and their community.  

Research Question 3

How can I develop the sense of the voices of others within my narrative and show what I mean by influencing their learning? What evidence can I bring to show that others are learning from the journey that I have taken through this story and are living out their values more fully as a result?

The voices of Cath, Stacey and Siyabonga are very clearly represented here. They are co-participants in my research. It was Cath who interviewed Stacey and asked the questions that enabled me to elicit findings for the research project. Both Cath and Stacey are very clear that they are learning from the partnership and express themselves in terms of changes in perception and changes in behaviour. I can associate their actions with living out their values more fully as they both talk about pride and inequality of opportunity. 

I can also associate comments made by Cath and Stacey about student learning with the “touching of students” in the sense that Sayers means it in talking about citizenship education here:

Imparting citizenship is not just about teaching but “touching” something that is real and has meaning to the children – living the life of a good citizen, teaching by example” (Sayers 2002)
Both Cath and Stacey talk about how the students from Salisbury High School visiting Nqabakazulu School and visits from Nqabakazulu School students and staff to the UK have provided personal contact with people of a different culture allowing personal relationships and friendships to develop. Through these visits the opportunity has arisen to explore, reflect upon and experience their own qualities and to decide how to act in response to the issues raised. The students have been “touched” and this has made the meaning of good citizenship real to the students and staff. Cath also talks about the students experience of the partnership activity giving them increased confidence. 

I am able to associate Siyabonga’s comments about how the students from the School that are receiving the bursaries and progressing through Higher education will benefit their communities with student learning and enabling them to live out their values more fully as a result of the activities of the partnership.

Research Question 4

To what extent have I encouraged participation and democracy through my actions in linking with the South African School?
Asking questions of the participants about how we can take the partnership forward is an indication that I am open to ideas for activities to achieve this. The fact that Cath took the initiative in interviewing Stacey shows that she is willing to be a co-researcher. The responses show that together we are looking for ways to extend participation in the partnership.

Conclusions on Method 2 – ATLAS Review
I have demonstrated that I have been able to use the ATLAS software as a second way of converting video narrative into qualitative data and using the raw data from participant learning conversations to systematically analyse into impact evaluation professional development findings. Just like the Manual Review method outlined earlier this is a ‘content-free’ tool that provides a transferable set of conversational learning procedures for capturing and analysing professional learning knowledge as impact evidence. 
Comparison of the Two Methods

I will now compare the two methods that I have used to analyse the video data. Method 1 was the Manual Review method. In Figure 1c I identify some of the pros and cons of using this method.

Figure 1c

	Manual Review Method

	Pros
	Cons

	There is no need for digital technology. It is a low technology option. This may be attractive on the grounds of expense
	It is time consuming because of the need to transcribe the video footage. 

	It encourages a thorough review of the footage as I found myself playing and re-playing footage to enable me to transcribe it accurately.
	There is the possibility of some repetition as the different sources are transcribed.


Method 2 is the ATLAS software review method, In figure 2c I identify the pros and cons of using this method of analysis:

Figure 2c
	ATLAS Review Method

	Pros
	Cons

	The video footage can be edited in ATLAS making it easy to manipulate the data and identify episodes of learning without the need for transcription.
	I experienced some technical difficulties in loading the software and uploading the video clips. 

	Use of ATLAS allows the possibility for shared viewing of the video footage in a research focus group thus enabling the validation process to take place.
	There are some difficulties in accessing the language used by the ATLAS software. Terms such as hermeneutic units, primary documents, codes and networks have specific meanings which take some time to understand.

	ATLAS allows the data to be manipulated more easily. For example, relevant video clips can be accessed by double clicking on codes that have been identified.
	

	There is much more to ATLAS software than I have used here. I am sure that there are other aspects of the software that would aid the analysis of qualitative data.
	


Using both techniques to analyse data

Using both techniques has enabled me to compare the two methods in terms of their accessibility, time taken, fitness for purpose and potential. In figure 

3c below I have listed some of the benefits of using both techniques to analyse data.

Figure 3c
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Research Question 5

How can I validate my narrative and answer questions about the quality of rigour within my research?

For me as an action researcher I have found it invaluable to use both methods to analyse the video data that I have collected as it has enabled me to triangulate my findings from a wide range of sources and to have them validated by co-participants and research focus groups. By making the processes transparent it has helped me to reduce the bias. This has helped me to address my fifth research question and to enhance the rigour of my research.

Research Question 6 

What are the pedagogical protocols for development of international education?

Looking now at the findings from my analysis using both methods I can begin to identify some of the pedagogical protocols that have emerged for me thus far as follows:

· It is useful to have a lead person who sustains the partnership and keeps the momentum going

· Focus on values and develop a shared understanding of what the values are that underpin the partnership. Emphasising this can motivate the participants to act.

· It is important to involve as many staff and students as possible in the partnership.

· It is important to extend the partnership in to the school’s communities as much as possible

· Exploit the potential for learning through the partnership for all participants. Develop curriculum projects and promote exchanges of people and documentation to maximise learning. 

· Expect a reciprocal relationship where each side contributes to learning, but at the same time recognise the inequalities that exist and work to redress these.

· Developing an international partnership is a way of “touching” students, staff and other members of the community and motivating them to become active citizens. This is citizenship education in a highly developed sense.

· The development of friendship and recognition of each others humanity is a fundamental element in the pedagogy for the development of international partnerships. 
The Significance of our Research Contribution

Steven Coombs and I developed an original method using a manual review conversational paradigm Talkback (Coombs, 1995) procedure. In addition I have used ATLAS.ti© software (http://www.atlasti.com/demo.php, accessed: Jan-09) which embeds a similar approach for eliciting findings. In relation to the significance of our research as a contribution to educational knowledge we agree with Snow’s (2001) point that the knowledge resources of excellent teachers constitute a rich resource, but one that is largely untapped because we have no procedures for systematizing it. Hence, a major contribution of this chapter has been the development of a conversational learning taxonomy and exemplification of a software based method for qualitative analysis of action research narrative findings. These techniques allowed the action researcher to make sense of and analyse the real-life narrative and other reflective data evidences obtained through participative action research.

The recording of the responses to focus questions on video means that the responses can be re-visited and not forgotten. This means that there is the potential for not only the initial learning through the reconstruction of thought processes but also for subsequent learning from the same conversation when the video sequence is played back and interpreted again. This can lead to another reconstruction of thought processes from the same outer conversation. In our view the video is a tool that supports the role of the learning coach in developing learning through the learning conversation.

Video acts as a motivating tool for learning. Seeing oneself on camera is often a novel experience for people and the intensity of the learning experience is greater, thus enhancing the learners capacity to learn. This makes it a useful tool for learning and can enhance the criticality of the learning event. . 

Use of video represents one type of engaging visual learning environment that can be used to successfully manage and motivate a learner's experience to elicit new knowledge and understanding.  However, there are other types of visual learning tools and environments from which to scaffold new knowledge and understanding; concept maps, taxonomies, flowcharts and networks.

The antithesis to self-organised learning would be an unsupported learning environment, whereupon the learner would have no useful cognitive tools from which to make sense and reflect meaningfully upon experience. Coombs (1995) maintains that S-o-L is not:

“…an unsupported discovery learning paradigm: To leave each person to discover how to become a S-O-Ler without support takes too long, many do not succeed and many only acquire a small part of their real capacity for learning" (p.95).

Thus, supporting learners to reflect meaningfully and construct new knowledge requires intervention.
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Video data


Any number of video clips of 2 – 15 minutes in length





Compare and Contrast the Techniques and the Findings





Findings based on themes





Cluster the Themes








   Lessons in Art to    ascertain impact on learners.


RQ2,3,4








Primary School to increase participation in the project by engaging UK Primary Schools as partners. RQ4








Student and staff learners at the School to gauge the impact of our actions as a partner school. RQ2,3,4








Learners receiving grants to ascertain how they are benefiting from the experience of HE – impact of the funding.


       RQ2,3








Lessons in Music 


to ascertain the 


impact on learners.


RQ2,3,4











Rationale for filming learning events








UK participants before and after visit to ascertain expectations before and the impact made including the learning gained. RQ3











Lessons on Citizenship to ascertain the impact on the learners. RQ2,3,4





Primary School – 


Tchrs What benefit do you see a partnership bringing to your School? What actions might you take to build the partnership? What can the Schools learn from each other? What is the context of your School?





Lessons in Art – 


Tchr What is the context of the lesson? Stds What have you learned? How might you use this learning? 


 








Learners receiving grants –


What has the grant allowed you to do?


What impact is the H.E. experience having on you?


What benefits do you see for your community? 





Student and staff learners at the School  -


What impact is our partnership having on the learners at the School?


What impact is our partnership having on the staff at the School?


What impact is our partnership having on the community?


What can we do to have more of an impact?





UK participants in visit


Before – Why are you going to South Africa? 


After – What effect did the visit have on you?


What did you learn from the visit? Did it turn out as you expected? 





Lessons on Citizenship - Tchr What is the context of the lesson? 


Stds What have you learned? How might you use this learning? 











Lessons in Music -


Tchr What is the context of the lesson? 


Stds What have you learned? How might you use this learning? 














Key Questions
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