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TT500MAR : School-based MTeach Award

Participant Guidelines & Administration Module size: 30 credits
Overview of the Mentor Award Module in the Professional Master’s Programme

Welcome to the Professional Master’s Programme (PMP) at Bath Spa University College (BSUC).  This work-based study booklet is intended to give you most of the information required for completing your tasks for accreditation within the PMP.  

This first section contains the formal requirements of this course and some guidance on presentation of work. The next section includes the schedule of work-based tasks that need to be completed as part of the award.  Following that, there is a bibliography of recommended sources to add to the specialised reading for each assignment.  

This programme is designed to enable research mentors to begin working towards a professional development Master’s degree.  The award is based upon the work they already undertake and is related to improving their understanding of their own skills, values and understandings that underpin their practice.  Using an action research approach, mentors are supported in representing their work and as part of this sharing it with others using technology. 

Professional Relevance

This programme of study will be relevant for all school-based mentors and other colleagues engaged in mentoring activity.  It is not reliant on having experience in initial teacher training.

Submission of work 

TT500MAR  is a 30 credit course module and involves about 60 hours of study.  This includes background reading, completion of two assignment submissions and critical reflective analysis by you on your mentoring activities.  A 30 credit course normally requires evidences amounting to a write-up of around 3,000-4,000 words or equivalent (TT500MAR  on-line portfolio assessment mode requires only 1,000 words).   This 1,000 words quota does not include the detailed and wide-ranging evidences also required, encapsulating other work-based submissions. Please note on your web-based in-process and a hard copy submission the total wordage of your writings in any ‘Spidergrams’, PLTAs (Professional Learning Task Account) and diary entries but do not include informal meeting notes or planning sheets.  

There is a PMP Examination Board held twice-yearly in May and November in which your work will be submitted, via the BSUC Mentoring MA Module coordinator, Sarah Fletcher, to be assessed and approved by the Examination Board for either point in the academic year.

Level of study

This module is intended to be undertaken at Level M (Masters). The M Level assessment criteria are given in both the PMP student handbook (Available as a pdf download from: http://www.bathspa.ac.uk/schools/education/cpd/) and in a later section of this handbook.  These criteria are then related to the portfolio assessment mode evidence that you submit.

This is a distance-learning module and is not a taught programme.  It is essential that you follow these steps towards submitting each portfolio so that your tutor can assist you:

1) Email your tutor a brief outline of the portfolio submission you will be working on. 

2) Email your tutor a draft of your portfolio submission for feedback before completion.

3) Email and post a copy of your completed portfolio assignment to Sarah Fletcher.

 Aims of the MTeach programme module  
This course module is intended to help you to:

· Raise your awareness and understanding of professional issues in order to advance your professional skills and support successful completion of a mentoring process.

· Understand the DfES guidelines for Best Practice Research Mentors in the context of professional practice within schools, developing ownership teacher research.

· Reflect on and analyse your role as a mentor in the process of enabling a mentee researcher to assist students’ education through professional and personal learning.

· Engage in a culture of school-based professional development that is personally owned by individual teachers based on small-scale classroom-based research.

· Connect and critically appraise relevant supplied literature and other selected sources against professional learning tasks in completing the M Teach award.

TT500MAR: MTeach Module Tasks
Essential steps to help you complete your MA modular award in Mentoring


Step 1:

First, familiarise yourself with the activities to be completed by quickly reading

through the portfolio submission details given in the activity tables that follow.  Then scan through suggested reading sources in your TT500MAR Study Pack.

Step 2: 
Work on each portfolio submission activity, at relevant times during the year, collecting copies of evidence required for your portfolio folder as indicated in the tables. Access on-line support materials at http://www.TeacherResearch.net

Step 3: 
Reflect on your portfolio submission experiences and record them using the Professional Learning Task Account (PLTA) Word template
 supplied in Appendix B, Word file copies of all required files available from the CPD support office on 01225-875593, You will need to keep a diary or log of all of your Mentoring activities to provide evidence for your Portfolio submission.
Step 4: 
Clarify any problems or difficulties in completing these portfolio submissions with your BSUC tutor.  Remember to send your tutor a draft of your submission  for comment. Record your reflections on your tutor’s feedback using a PLTA template or equivalent and add this PLTA to your final portfolio submission.  

Step 5: 
Complete the self-assessment report (see Appendix B) for either of the two submission activities you have completed.  Make sure you show how your work  has fully engages with all supplied readings and your own identified sources.

Step 6:

Compile all your work evidences into a portfolio folder and sign-off these required items using the checklist given in Appendix A and include this as a coversheet inside your portfolio. Finally, submit each portfolio submission for marking by your BSUC Tutor module coordinator, by the specified deadline.


 You can reformat/redesign this template to suit your own needs, however, you must record your on-the-job reflective experiences capturing the same required focus areas, i.e. date, overview of the task/activity engaged in, a description of the educational reasons/purposes behind the activity, an identification of a range of literature sources that you believe connects to the activity, and finally, an abstract connecting the ideas of the literature source(s) to your professional learning activity.

On the following pages you will find the tasks and task activities you need to complete in order to gain your MA level award in Mentoring. Please refer to your TT500MAR reader as well as to the TT500MAR Study Pack to access readings to inform your study.  Remember to show evidence of how your selected literature is informing your thinking as well as if and that it is doing so. Ask your tutor if you need assistance in understanding how to provide evidence.  In particular ask if you need assistance in creating a Carnegie Foundation snapshot
	On-line Portfolio Submission 


This Portfolio Submission will include Tasks 1 – 7 and evidences to accompany these tasks.  You will need to demonstrate a practical knowledge and understanding of Mentoring with your mentee(s). You will also be expected to show reflective practice as a Research Mentor and to evaluate, critically, both theoretical and practical aspects of Mentoring.  Record your evidences using the PLTA scaffold and your personal diary/journal of Mentoring.  (Ask your tutor if you need guidance to help you do this.)



	Portfolio Submission 
	Portfolio Evidence 
	Study Pack Resources 

	Task 1:
You could complete this task at the beginning of a mentoring relationship or as you continue to develop an existing one. Activities are designed to help you understand and develop professional skills, values and understanding.

1. Why do I want to be a Mentor?

2. What are my aims and my objectives regarding my own CPD in mentoring?

3. What do I think it means to be a ‘professional’ Mentor?

4. What qualities and skills do I, as a School – based Mentor need to possess and /or develop further?

5. What are my own values as a mentor?

6. How do these fit with my mentee’s?


	Use ‘Spidergram’ templates from Appendix B to respond to questions 1-4 to identify a range of related issues and your connected experiences.

Complete the Task 1 form in Appendix B for charting your responses to questions 1-4.

Log evidences in your diary / journal of activities when working with your research mentee and any other School – based Mentors & Tutors who assist others’ learning.
	Fletcher, S. (2000) Mentoring in Schools Taylor and Francis, Part One

Stephens, P. (1996) Essential Mentoring Skills, Stanley Thornes, Chapters 2-3

Brookes, V.  and Sikes,  P. (1997) The Good Mentor Guide, Open University Press, Chapter 3

Identify your own related sources and reference them using the supplied table in the Study Pack.




	Task 2

B) Recognising the wider role of working as a mentor, which includes modelling good practice, facilitating links between the mentee and other personnel in and beyond your school.  

1. Keep a diary/log of the professional conversations (both formal and informal) you have with mentees and colleagues regarding your role as a mentor.  Indicate the time, length and focus of the conversation along with action points.  

2. Include a diary/log of occasions when you have liased with other colleagues on behalf of your mentee or met with other colleagues and your mentee together.


	You should choose from the selection of the various representations below to show evidence of your own professional development

PLTA

Diary/ Journal.

Minutes from Formal Mentor Meetings with your mentee(s) e.g. review proformas and minutes.

PLTA and/or notes from informal meetings with your mentee.

Possibly some selected partial transcripts of Dictaphone notes by you.


	Fletcher, S. (2000) Mentoring in Schools Taylor and Francis, Chapter 20

Shea, G. (1992) Mentoring: A Guide to the Basics, Kogan Page, Chapter 1

Smith, P. and West-Burnham, J. (1993) Mentoring in the Effective School,Longman,Chapter 5

Identify your own related sources and reference them using the supplied table in the Study Pack.




	Task 3:

This task focuses on your role as a collaborative trainer and/or demonstrator as you work with your mentee(s).

1) Explain to your mentee(s) about short and medium-term planning as a researcher as on-going professional development. 

2) Analyse the mission statement for your organisation.  What is it aiming for and how does your work as a mentor enable this in the short, medium and long term?

3) Choose two different examples of when you have researched collaboratively with your mentee:

i) Explain your rationale for these collaborative activities. 

ii) Evaluate what you and your mentee have learned about your own research through this process. Discuss the benefits of collaborative research with your mentee(s)


	Include a copy of your organisations mission statement and any current development plan.

Diary / Journal of your collaborative work.

Copy of one unit of work with annotations / Diary / Journal of your collaborations with your mentee(s).

Diary / Journal of your collaborative work together.

Audio and/or video tape one formal  and one informal  mentor meeting (if this is agreed in advance with mentee)

	Fletcher, S. (2000) Mentoring in Schools Taylor and Francis, Chapter 18.
Fletcher, S. (2005) Research Mentoring: The Missing Link, in press, Peter Lang Publishers

Tomlinson, P. (1995) Understanding Mentoring OUP Chapter 3.

McIntyre, D. Hagger, H. (1996) Mentors in Schools, David Fulton Press, Chapters 4 and 7.

Furlong, J.  and Maynard, T. (1995)  Mentoring Student Teachers, Routledge,  Ch. 9

Identify your own related sources and reference them using the supplied table in the Study Pack.


	Task 4:

This task evaluates your capacity for sharing your knowledge, skills and values in a form that will explicate your practice for yourself and others

Using the web-based template answer the following questions. You may include hyperlinks to reviews of literature and reflections on your journal.

What is your own research focus for improving your mentoring?

How will your action research investigation link to your own and your institutions professional development?

Why is your action enquiry important for your own and others continuing professional development?

How would you define research mentoring?

How would you define action research as a process?

How do others’ resources and writings define mentoring and action research? How far do others definitions assist you in refining your own definitions?

How would you re-define your own definitions of research mentoring and action research in the light of your reading and work-based experience as a mentor who is seeking to improve practice through systematic enquiry?


	Copies of your responses in WORD format with photographs and video clips etc from Tasks one-three above.

Copies of your organisation’s short, medium and long term planning documents including a mission statement to locate your mentoring.

 Copies of your mentee’s plannings with annotations of reflections, added after undertaking a particular task and discussion with you about this.

PLTA

Diary and/or journal entries for each of tasks 1-3 


	You will find your KEEP toolkit posted on the Minerva website.  You can access the Carnegie Foundation KEEP toolkit section with exemplars for using this web-based protocol at 

http://www.cfkeep.org
Fletcher, S. (2000) Mentoring in Schools Taylor and Francis, Part 3.

McIntyre, D. Hagger, H. (1996) Mentors in Schools, London, David Fulton Press, Chapters 4 and 7.

Hart, C. (2003) Doing A Literature Review, London, Sage/Open University 

McNiff, J. (2002) Action Research: Principles and Practice, London, RoutledgeFalmer

Identify your own related sources and reference them using the supplied table in the Study Pack.



	Task 5:

This task assists professional development in observing your mentee(s) in teaching and making professional judgements.

You will regularly observe your research mentee whilst s/he is working.  Observations may be informal and you will simply provide verbal feedback to the mentees.  However, on other occasions observations will be planned and the focus for them agreed with your research mentee in advance.  You may well be experienced in observing colleagues teaching in school and the ITT process is very similar..

1. Identify how your observation skills are developing and how you are now reflecting on different aspects of your research mentee’s practice.

2. For at least two observations, write a reflective commentary about your mentee’s session in more depth.  For each of these observations include critical evaluations from the many  reading sources that you have used.


	Spidergram to record reflections on 3 (see left)

PLTA and / or Diary and/or Journal entries.

PLTA and / or Diary and/or Journal entries. 


	Fletcher, S. (2000) Mentoring in Schools Taylor and Francis

Part Two (especially Chapter 5)

Watkins, C. and Whalley, C. (1993) 

Mentoring Resources for School-based development, Section 6

Identify your own related sources and reference them using the supplied table in the Study Pack.


	Task 6:

This task is about developing a professional dialogue with your mentee(s). You have two main opportunities to give formal feed back: 
· Feeding back after research observation

· Conducting a research mentoring tutorial.

Carefully structure your mentoring sessions when giving formal feedback to a mentee:

· Praise for specific parts of the session which went well, or, for examples of effective practice linked to the agreed focus for the observation;

· Advice on how to develop other areas of the mentee’s practice, which were less effective (again focus on the areas agreed for observation);

· General praise and encouragement to boost your mentee’s confidence to develop further.

Activities: 


1. How did you conduct these feedback 

sessions? (Timing & content rationale)

2. Log your reflections about how your research mentee responded to what you have said to them. Discuss your mentee’s reaction.

3. How did you both reach an agreement over the next steps for your mentee?

4. With reference to your supplied texts, practical experiences and your own texts resources, comment on the benefits for both parties of the professional relationship that you are developing with your mentee.

Your scheduled mentor tutorial sessions should include a review of your mentee’s progress, with explicit reference to competence statements, practical evidence and the mentee’s work log.  Where mentees are set weekly targets to review progress, use these as signposts for professional development.


5. How did you come to agreed targets with your mentee? 

6. Write a brief commentary to critically reflect on your continuing development as a mentor.


	PLTA 


Diary / Journal entries


Copies of your session observations.


Copies of relevant competence statement evaluations.

Audio and/or video

tape mentor meetings (if this is agreed in advance with mentee)

PLTA 

Diary / Journal

Mentor Session Meetings’ Agenda and Minutes.
	Fletcher, S. (2000) Mentoring in Schools Taylor and Francis

Chapters 6, 7 and 8.

Colley, H. (2003) Mentoring for Social Inclusion, RoutledgeFalmer, Chapter 7

Parsloe, E. and Wray, M. (2000) Coaching and Mentoring, Kogan Page, Chapter 6

Tomlinson, P. (1995) Understanding Mentoring OUP Ch 3.

Identify your own related sources and reference them using the supplied table in the Study Pack.


	Task 7:

Final checklist, submission and planning:


Complete and include all the evidences required for your final portfolio. Add them to the KEEP Toolkit you have been creating.

You may complete your answers to these questions in bullet point form if you wish but if you do please add a hyperlink to evidence in the form of an extract from a journal, a diary, your mentee’s reflective writings etc.

What results emerged from using action research to improve your mentoring?

What knowledge have you created through using action enquiry within mentoring?

How is web-based technology assisting you to communicate your work as a mentor?

Clarify any final questions you may have about completing your portfolio with your tutor, e.g. how are you going to submit for 30 credits worth of work towards an MA award?

Submit a hard copy of your portfolio by post (and by other mutually agreed arrangement with your tutor) to your tutor for assessment.

Consider your next CPD steps, e.g. starting an Action Enquiry school-based project TT380.  You can discuss this and enrol via your tutor.  You can transfer your 30 credits from this  Mentoring award towards a Master’s degree or as an MTeach in Professional Learning. 

 
	Complete and include a portfolio checklist form (Appendix A).

Include a copy of your TT500MAR () evaluation form from Appendix C.


	Roblyer, M.D., Edwards, J. and Havriluk, M.A. (1997) Integrating Educational Technology into Teaching, NJ, USA, Merrill, Prentice Hall

CPD progression pathways will be shared via your regional mentor conferences or contact Sarah Fletcher, Coordinator for Mentoring and Induction

s.fletcher@bathspa.ac.uk
Bath Spa UC CPD website is at:

http://www.bathspa.ac.uk/schools/education/cpd/
Identify your own related sources and reference them using the supplied table in the Study Pack.



Assessment Mode Evidences for TT500MAR ()

Modes of Assessment

The standard assessment requirement is a submission of project work for an MTeach award, 

For a 60-credit course module(s) 6000/ 8000 words (or equivalent) is normally required.  For the TT500MAR  Module you submit reports in various formats amounting to 4,000 words. Please indicate the wordage of your reports within your submission. This quota does not include the wide-ranging evidences also required, encapsulating other school-based work e.g. formal records of session observations and formal half-termly and termly evaluation forms. 

Please note on your submission the total wordage 4000 +/- 10% of your writings in any Spidergrams, PLTAs and diary entries but do not include formal meeting notes or assessments. 

The participant may negotiate with their tutor any combination of the following modes of assessment in Table 1 that are considered suitable to the social context and professional learning needs of the individual enquiry.  (For a 60 credit award, 4 x 15 credit activities)

	Assessment Mode
	Equivalent Evidences (minimum per 15 credits)

	Dissertation/Essays/Literature Review
	2000 words (+/- 10%). (Include abstracts, tables/templates of reflective analysis etc.)

	Project Reports/Case Studies
	1000 words (+/- 10%), appendices source material. Self-assessment statement/analysis of M-Level evidences (Appendix D).

	Submitted Journal Article
	Journal receipt, 1000+ words.

	Accreditation of Professional Development Learning (APDL) and APEL portfolios.
	1000 words (+/- 10%) reflective commentary plus appendices source material submitted as a CPD portfolio. Self-assessment statement/analysis of M-Level evidences (Appendix D).

	Peer-reviewed seminars and professional meetings/conferences.
	1000 words (+/- 10%) seminar/conference paper, appendices to include additional handouts, acetates and/or PowerPoint presentations used.  Self-assessment statement/analysis of M-Level evidences (Appendix D).

	Design & creation of a web-based KEEP toolkit snapshot at  http://www.cfkeep.org
including text, photographs, Videoclips etc.
	500 words (+/- 10%) reflective commentary plus appendices of: design/evaluation templates used; literature sources analysed; presentation materials; and, exhibits of instructional materials and/or artefacts developed submitted as a CPD portfolio. Self-assessment statement/analysis of M-Level evidences (Appendix D).


Table 1: TT500MAR () Assessment modes and range of evidences

Professional learning tasks, however, need to be identified as the project management methods and strategies declared in the project proposal and then related to anticipated professional evidences in Table 1, e.g. a project management report for 15-credits at M Level would supply a 1000 word cover report plus appendix exhibits of the various completed project management scaffolds in Appendices A, B and C and an M-Level self-assessment report from Appendix D. 

Alternatively, the participant may be designing, testing and evaluating innovative curriculum resources as part of a 15-credit professional learning enquiry and could submit a 500-word reflective commentary at M-Level, combined with exhibits of all the artefacts and qualitative design/evaluation report templates used from Appendices A to D.

Whatever the length and format of the report and its credit value, it should contain evidence of:

*
professional context of the enquiry; location, timing, a rationale for professional development of the participant in relation to enabling  whole school improvement.

*
a pedagogical rationale for conducting the enquiry;

*
an identification of the nature of the problem or topic;

*
background reading on the professional topic being investigated;

*
academic validation (experimental suitability) of the research methods and project management strategy adopted;

*
progress of the project and findings showing collection and interpretation/evaluation of the data; and,

*
implications/sessions of the study for the professional field concerned and identification of any future potential professional action, i.e. ways that this enquiry could be expanded into your wider Master’s research project.

Professional learning tasks need to be recorded into the supplied Professional Learning Task Account (PLTA) journal scaffold template given in Appendix B and supplied as part of the evidences required in the final CPD portfolio given in table 1 above. The additional writing tasks are to be recorded in the portfolio submission. Two writing scaffolds are also provided in Appendix B.  All other notes, materials and resources developed as a consequence of completing the award submissions are also to be supplied as cross-referenced appendices to the final printed PLTA journal. Final M-level assessment will then be judged against the quality of a completed self-assessment report that connects the PLTA journal material against the required assessment criteria.   This self-assessment report table is provided as a template in Appendix B and can be provided electronically as a Word file either on a CD-ROM or via a planned download facility on the BSUC CPD Website – please contact the CPD secretarial administrative assistant, Simon Boyce, for further details: Tel: 01225-875593.

Submission and assessment of work

The portfolio should be submitted to your BSUC Mentor Award -MTeach module coordinator who will assess work submitted, along with a second marker in many cases.  Selections of marked course modules of work are sent off to be assessed by an external examiner who acts on behalf of the examining board – see the PMP student handbook, which is downloadable from: http://www.bathspa.ac.uk/schools/education/cpd/.

Writing the Portfolio
The portfolio should be submitted as a soft binding or content-organised within a folder.  You should provide a brief introduction explaining the portfolio content, giving a brief account of the context in which you are undertaking this MA modular level award and how you intend that it will enable your professional development.  Wherever possible work needs to be word-processed.  However presented within the format of the adopted assessment mode, i.e. using the supplied Word file scaffolds to complete the PLTA, submission 2 writing scaffold, and the self-assessment assignment report table, all writing must be spell-checked and easily legible. 

Digital Portfolio Submission Option

Electronic versions of the PLTA reflective journal and self-assessment report table can optionally be submitted on a CD along with scanned copies and any other files of all the other required portfolio materials.

The TT500MAR () portfolio checklist table supplied in Appendix A should also be completed and submitted as a portfolio cover sheet along with a completed copy of the evaluation report in Appendix C.

NOTE: Photographs of mentees’ work and any other assessment exhibits/artefacts can be included as part of a report portfolio/appendix but should follow the general Bath Spa U.C. postgraduate policy on research ethics – check this out with your MA module coordinator.

Assessment Criteria for all PMP course modules
The following are the core criteria to be met by all submissions of assessed work:

Level H Criteria:
1.
Can reflect on and describe an element of their own professional experience showing awareness of different perspectives.

2.
Can recognise and describe features of an educational issue of relevance to their own professional practice and development.

3.
Can use appropriate literature to identify and discuss the main features of a professional issue.

4.
Knows the major contents of the area of study and shows evidence in writing or action that the relationship of these concepts to workplace practice are understood.

5.
Can write a coherent and concise report presenting a position or argument based on the outcomes of reading and/or enquiry.

Level M Criteria:
1.
Can critically analyse and reflect on professional practice using an identified framework and/or general theory.

2.
Can use published research and other literature in a critical way to evaluate findings of an original enquiry or other professional activity.

Any additional expectations about your portfolio submission tasks are made explicit to you within the guidelines of the first section in this handbook.

The TT500MAR Mentoring Award is structured to be accredited at M-level as part of a Master’s Degree. It is worth 30 credits towards a total of 180 credits required for an MA.
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Appendix: A

TT500MAR () Portfolio checklist

Please complete the portfolio checklist pro forma below and submit this as a part of your assignment coversheets.

	Portfolio Item Enclosed
	Date when completed
	Notes

	Contents/Index sheet
	
	

	Completed self-assessment M-Level report table
	
	

	Completed PLTA journal
	
	

	Completed Writing Scaffold 
	
	

	Completed Spidergrams 
	
	

	Evidences for Submission 
	
	

	References Table of resources – completed from template given in Study Pack.

(Option: Bibliography Table for reading you have found useful but have not referenced in your text.)
	
	


Appendix: B

Professional Development Critical Thinking Scaffolds

The following exhibits are examples of project management templates that you can use as “critical thinking scaffolds” (Coombs, Penny & Richards, 2003) to develop your mentor task ideas with.  

Electronic versions are available in the form of Word templates from either the CPD Website (projected) or CD-ROM.  Please consult with your BSUC TT500MAR tutor about where to obtain these and how they can be used to support your TT500MAR accreditation tasks.

The following task management authoring “scaffolds” are attached:

	Critical Thinking Scaffold
	Use of tool and type of support

	The Spidergram.
	For eliciting focus questions and connecting to associated experiences, events and ideas.

	Professional Learning Task Account (PLTA)
	To reflect and record your mentor tasks completed against an educational rationale and supporting field literature (from supplied study pack and any other identified sources).

	Portfolio Submission Writing Scaffold
	A tabular template that helps the participant to clarify and report their small-scale school-based action research enquiry.

	Self-assessment Assignment Report of M-Level Evidences
	A tabular template that encourages the participant to analyse how the two main M-Level criteria have been met and cross-referenced to task evidences supplied in the accompanying PLTA reflective journal.  This self-assessment report is to be submitted as a front cover to all the other assignment materials and second page to the PMP assignment mark sheet.


Project Management Scaffolds – The Spidergram


Professional Literature & Report Writing Scaffolds – Professional Learning Task Account

	Date
	Activity
	Educational Rationale of work processes undertaken
	Supporting Literature – source reference
	Supporting Literature – brief description of how this relates to work-based tasks

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


please complete above entries as part of your on-the-job project management activity

AS_SJF_SC_TT500MAR ()

Self-assessment Assignment Report of M-Level Evidences

	Assignment Title:
	

	Participant Name:
	
	Module Code:
	TT500MAR

	Assessment Mode:
	Portfolio evidences
	Evidence Credits:
	

	Tutor:
	
	Report Date:
	


	Topic Task (summary and cross-reference)
	How did you meet M-Level criteria 1?

Cite any evidences of critical reflection related to your practice connected to any completed topic tasks
	How did you meet M-Level criteria 2?

Cite how and where you’ve used a published source to help you either understand or explain a professional activity related to the topic task

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Please complete the above entries as part of your final assignment assessment evidence and submit as a copy in your portfolio

Optional Writing Scaffold Support for Action Research projects

You may find this template useful to log your action research in improving one aspect of your mentoring:

	Focus for Study 
	

	Date
	

	Action

What are you going to do?

Observations?

Change your planning?

Introduce new behaviour strategies?

Change deployment or focus of classroom assistant?

Try out new resources?
	

	Personnel

Who is going to be involved?
	

	Reason?

Why are you doing this?

(You could use extracts from your CEDP file if the TTA forms already have evidence of this.)
	

	Reflection
	Personal 

What has changed?

How do you feel?

Comment of the management of the situation.

Were you happy with the outcome or would you have handled it differently
	

	
	Other

Perspectives
How did others feel?

Pupil responses?

Mentor response? 


	

	Theoretical Basis

Supporting literature- reflect on how the readings relate to this study 


	


Appendix: C

TT500MAR Evaluation NB This is a Distance Learning Module but occasional research mentoring support has been provided thanks to Creative Partnerships

Please complete and hand-in the module evaluation pro forma below to your BSUC module coordinator via your TT500MAR portfolio materials.

Bath Spa University College

Professional Master’s Programme

Course Module Student Evaluation Form

Name of Module: 
TT500MAR          

 Date:
_________

Please comment as you think appropriate on any of the following -

1. What was your overall view of this distance learning programme - did it meet your expectations and did it address your professional needs at this stage of your career? 


2. Were you happy with your contribution to the programme or could it have been improved?


3. In what ways has the course changed your practice (please give specific examples of possible impact upon your own practice, that of your colleagues (if appropriate) and any impact at the institutional level such as learning policies/schemes of work etc.)?


Impact and changes to your own practice and your research mentee’s


Impact at institutional level, e.g. changes made within a school or training environment:


Impact on pupil/student/mentee learning:

4. Which parts did you find particularly helpful and professionally valuable?


5. Which parts were less professionally relevant than you hoped and why?


6. Were there any missing topics or areas that you think should have been covered?


7. In what ways were the length, timing and structure of the course appropriate or inappropriate?  What suggestions do you have on course timetabling?


8. Do you have any comments concerning the quality of MA tutoring support if you sought it?


9. Was there sufficient differentiation during the course to allow your particular professional needs to be met (if not, how could this be improved)?


10. Was the relationship between participants and tutors teaching the course constructive and in what ways could it have been improved?


11. Were you satisfied with the support you received in identifying targets and addressing those targets during the course?


12. Did you receive appropriate tutorial support for writing assignments and (if not) how could it be improved?


13. As a distance learning student you may not need to answer this question: Were facilities available (resources, equipment, library) acceptable and if so, how could they be improved?


14. How might the course be improved?


15. Do you have any comments about the overall programme management in terms of support available (e.g. Handbook, flyers, award leader/track leader role)?


Please make any other comments you think appropriate.


Thank you for spending time on this evaluation. Your comments will inform future module and programme developments. 

Please return this form to your BSUC module coordinator via your TT500MAR (S.) Portfolio.

Summer/Autumn 2005





Pilot Project:TT500MAR 


 Work-based Mentoring Award


Professional Master’s Programme Handbook























Professional Master’s Programme

















Type in evidence/experience: 





Type in evidence/experience: 





Type in evidence/experience: 





Type in evidence/experience: 





Type in evidence/experience: 





Type in evidence/experience: 





Type in evidence/experience: 





Type in evidence/experience: 





Type in evidence/experience: 





Type in evidence/experience: 





Type in evidence/experience: 





Type in focus question./issue: 





PE





PE





PE





PE





PE





PE





PE





PE





PE





PE





PE





Focus





Personal Experiences (PE) elicitation tool.  Enter the topic, issue, subject or event you wish to think/explore about into the Focus balloon.  Think deeply and reconstruct all the personal events of your experiences and evidences that relate to this focus and enter them as raw data labels/expressions into the PE balloons.  Add extra balloons as needed.  If a PE becomes a focus for a sub-set of experiences, then put this event as a new focus into another Spidergram conversational template.  Continue as necessary until you have exhausted your focused brain-storming session!
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